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INTRODUCTION

This resource is part of a series produced by the Center for Standards and Assessment Implementation (CSAI) to
assist teachers and those who support teachers to plan teaching and learning from College and Career Ready
Standards (CCRS) for all students, including students with disabilities, English learners, academically at-risk students,
students living in extreme poverty, and gifted/talented students. The series of resources addresses key shifts in
learning and teaching represented in CCRS. This resource uses the Common Core State Standards (CCSS; National
Governors Association Center for Best Practices, Council of Chief State School Officers, 2010) as an example of CCRS.
The processes described in this resource are applicable to all States' CCRS, including the CCSS. The authors of this
resource drew on their understanding of leading theory and research about learning and formative assessment and
from an examination of the CCSS to create these tools and processes. A section on background reading is included at
the end.

This resource is the second in a suite of resources that helps teachers merge content and practice of CCRS for English
language arts (ELA) and literacy in daily instruction. The first in this suite, What's Learned First, What's Learned
Together? Developing a Yearlong Plan from the K-12 College and Career Ready Standards for English Language Arts
and Literacy, helps teachers arrange and sequence standards into a Yearlong Plan.! This resource assists teachers in
moving from a Yearlong Plan to establishing Learning Goals and Success Criteria for daily lesson plans and formative

assessment.
The resource is divided into two sections:

(1) Teachers determine the "Building Blocks" that will lead students from their prior grade’s learning
to the achievement of the current grade’s standards. The Building Blocks identify the changes in
student thinking and/or skill that should mark student progress toward success.

(2) For each Building Block, teachers determine associated Learning Goals and Success Criteria, which

are two key elements of formative assessment.

1 For a copy of the resource, visit: csai-online.org
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BUILDING BLOCKS

The next two sections introduce and describe key concepts in this resource: Building Blocks, Learning Goals,
Success Criteria, and Formative Assessment. Tools and processes for teachers to identify and utilize these key

concepts are described in later sections of this resource.

WHAT ARE BUILDING BLOCKS?

CCRS specify what students should know and be able to do at the end of each grade level. They do not characterize
in any detail how student learning progresses from one standard to another. Because CCRS are substantive and
intended to lead to deeper learning, they describe a quantity of learning that is too big for planning daily lessons
with formative assessment. For the purpose of planning instruction and formative assessment, teachers need to
characterize the intermediate steps that lead from achievement of one standard to the next. In this resource, these
steps are referred to as Building Blocks. Building Blocks are the incremental changes that occur in students’ thinking
or skill level as their learning progresses from one standard to the next. These cognitive moves might represent
shifts in understanding, a cumulative progression of knowledge and skill, or the application of knowledge and skills

while reading increasingly complex texts.
Teachers identify Building Blocks by asking, "What are the learnable, lesson-sized 'chunks’ that lead to this

standard?" or "What are the incremental learning steps that students need to take on the pathway to achieving this
standard?"

BUILDING BLOCKS: AN EXAMPLE FROM GRADE 7

CCRS standards, in particular the CCSS, represent an inherent progression of incremental learning between grade
levels that is not identified in the standards. The identification of this inherent progression is a necessary step in
planning and is required to move student learning from one grade level to the next. Take the seventh-grade ELA
and Literacy CCSS Speaking and Listening Standard 1 (SL.7.1) as an example. The table shows the CCR Anchor
standard and the corresponding standards for grades 6 through 8. It illustrates the inherent progression of learning
for this standard as it becomes more sophisticated each year in middle school. The aspects of the standards that
change the most from grade to grade are in green bold text in the table.
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CCR Anchor
Standards for

Speaking and
Listening

1. Prepare for
and participate
effectively

in a range of
conversations
and
collaborations
with diverse
partners,
building on
others’ ideas
and expressing
their own
clearly and
persuasively.

Grade 6

SL.6.1. Engage effectively

in a range of collaborative
discussions (one-on-one, in
groups, and teacher-led) with
diverse partners on grade

6 topics, texts, and issues,
building on others’ ideas and
expressing their own clearly.

a. Come to discussions
prepared, having read
or studied required
material; explicitly draw
on that preparation by
referring to evidence on
the topic, text, or issue
to probe and reflect on
ideas under discussion.

b. Follow rules for collegial
discussions, set specific
goals and deadlines, and
define individual roles as
needed.

c. Pose and respond to
specific questions with
elaboration and detail
by making comments
that contribute to the
topic, text, or issue under
discussion.

d. Review the key
ideas expressed
and demonstrate
understanding of
multiple perspectives
through reflection and
paraphrasing.

Grade 7

SL.7.1. Engage effectively

in a range of collaborative
discussions (one-on-one, in
groups, and teacher-led) with
diverse partners on grade

7 topics, texts, and issues,
building on others’ ideas and
expressing their own clearly.

a. Come to discussions
prepared, having read
or researched material
under study; explicitly
draw on that preparation
by referring to evidence
on the topic, text, or
issue to probe and
reflect on ideas under
discussion.

b. Follow rules for collegial
discussions, track
progress toward specific
goals and deadlines, and
define individual roles as
needed.

c. Pose questions that
elicit elaboration
and respond to
others’ questions and
comments with relevant
observations and ideas
that bring the discussion
back on topic as needed.

d. Acknowledge new
information expressed
by others and, when
warranted, modify their
own views.

Grade 8

SL.8.1. Engage effectively

in a range of collaborative
discussions (one-on-one, in
groups, and teacher-led) with
diverse partners on grade

8 topics, texts, and issues,
building on others’ ideas and
expressing their own clearly.

a. Come to discussions
prepared, having read
or researched material
under study; explicitly
draw on that preparation
by referring to evidence
on the topic, text, or
issue to probe and
reflect on ideas under
discussion.

b. Follow rules for collegial
discussions and decision-
making, track progress
toward specific goals
and deadlines, and
define individual roles as
needed.

c. Pose questions that
connect ideas of several
speakers and respond
to others’ questions and
comments with relevant
evidence, observations,
and ideas.

d. Acknowledge new
information expressed
by others and, when
warranted, qualify or
justify their own views
in light of the evidence
presented.

A close reading of the standards illustrates a progression from grade 6 to grade 7 expectations in the sophistication
with which students are able to participate in and direct conversations and respond to others in pursuit of their goals.
For example, in grade 6, students are expected to study the required material in preparation for discussion, set
specific goals, pose and respond to questions with elaboration and detail, and paraphrase others’ ideas. Seventh-
graders are expected to continue to refine the skills that support them in participating effectively in discussions.
Students in grade 7 are expected to research material in preparation for discussions, to elicit elaborations from others,
and to keep discussions and conversations on topic. The texts, issues, and topics that students respond to, and
discuss also change from year to year.

To identify the Building Blocks for the standard, teachers would start with the end-of-year expectations for the
previous grade-level. By attending to sixth-grade expectations, seventh-grade teachers can determine the knowledge
and skills that they are building on in current lessons. Teachers also might find it helpful to study the eighth-grade
expectations for this standard when creating Building Blocks. With knowledge of what lies ahead, seventh-grade
teachers can begin to support students in building their capacity to connect several speakers’ contributions and
respond using relevant evidence. Many of these skills can be foreshadowed during learning experiences in the
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seventh-grade classroom. To identify the Building Blocks for this standard, teachers ask: What are the incremental

changes that students must experience to move from Grade 6 learning to Grade 7 learning?

Below is a seventh-grade teacher’s conceptualization of the Building Blocks — or the key cognitive moves and skills —
that connect the sixth- and seventh-grade ELA and Literacy CCSS standards SL.6.1 and SL.7.1. The table includes the
teacher’s thinking when creating the Building Blocks, as well as ideas for addressing each one. The Building Blocks are
sequenced as a learning progression.

BUILDING BLOCKS OF A STANDARD NOTES

Block | (Anticipated Challenaes) Students will need Yo practice
Acﬁvo_\\.‘ isten to undevstand what listening be€ovre they stavt +h'm\<‘m2 about their own
being communicated in a discussion. vesponses. Students canm listen €ov nything Said that was

Q'frikinﬁ, m‘\%‘mﬁ, contvovevsial, o vage.

Block 1 (Anticigated Challenae) Students wmay e unsure of how to
Recoanize when a contvibution to a discevn when theve ?os been a breakdown n Undevstandin
discuSSion 1S not Undevstood. others' contributions. They may veauive gractice with \'\Qi'ev{m%
€ov Una\?x%‘\’and'mﬁ n ovdev to track discussions.

Block % (Anticipated Challenge) Students may need Some veview and/oe
Take aggvopriate stegs (ea, gavaghvasing, divect teaching on what actions they Should take (pavaghvase,
vecageng, ask gvobina questions) ve€iect) when They have tvouble Undevgfandinﬁ a geev ov

Yo undevstand othevs' ideas and be teacher’s contvibution to a discussion.

Undevstood.

Block 4 (Anticigated Challenge) Students way bbe unsuve of what stees
Undevstand how Yo help othevs 9+ren3+hen they can take Yo elicit elaboration 2vow\ theie geevs. Students

their contvibutions Yo a discussion \o\i wUST evaluate what othevs have said in ovder Yo €ormulate
as\t'mj\.ﬂew\ questions to elabovate on a comment or question to elicit a wove elabovated comment
their thinking and ideas. Crom their peev.

(Samgle TrnStvuctional Steateay The key is Yo work with
students to Show thew that discussion and collabovation
degend on the ability to undevstand and be undevstood. 1€
Students do not undevstand their geevs, then conversations
way vnot be as groductive. Tt i5 students’ vesgonsibility to ask
eeevs and teachevs aquestions about what iS5 not Undevstood.
This way vequive divect teaching of auestions that can be
vsed to elicit elaboration and discussion.

Block 5 (Anticipated Challenae) Twn Grade Sevew, Students way have

Undevstand that discussions have Sepecific dif€icuity connecting on-togic discussions with Sgeciic leavning
0015 o¢ deadlines. Keep discussions €ocused 0als o¢ oUutcomes, dnd with vecognizZing when discussions have

on a sgeciic topic, text, or G5Ue to wmeet met theiv goals.

300\9/deaa\\inee.

Block b (Anticigated Challenae) Students way wneed Suggort Tracking
Tvack the proavess of discussion towavds the groavess of di%c&%lons and develoging the habit of
?oa\s and deadines by Summarizin checkina-in with discussion gavticipants. Discussion check-inG
ontvibutions, asking auestions (prdbing, way include gausing at specific ponts to toke stock of the
and anno+a+in3 discUS5ion. convevsation and vevisit the specific 90015 ond deadlines.
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The process involved in creating Building Blocks is detailed in the section “From Standards to Building Blocks”

on page 9. When teachers clarify the Building Blocks involved in achieving a standard, they are better prepared to
establish lesson-sized Learning Goals and Success Criteria for instruction and formative assessment, and to anticipate
challenges or misconceptions that may occur. This process of formative assessment is addressed in the next section.
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KEY ELEMENTS OF FORMATIVE ASSESSMENT:

LEARNING GOALS AND SUCCESS CRITERIA

WHAT IS FORMATIVE ASSESSMENT?

Formative assessment is an established, evidence-based practice shown to improve student learning. It is a carefully

planned process that includes the following:

1. Identifying Building Blocks between and within standards, and organizing these Building Blocks into a learning
progression;

2. Establishing clear Learning Goals for the lesson and associated Success Criteria (what students will say, do, make
or write to indicate that they have met the goal);

3. Sharing Learning Goals and Success Criteria with students and making sure they understand what the goals and
criteria entail;

4. Planning strategies to elicit evidence of learning during the lesson (what students will say, do, make or write);
(Note: Any evidence gathering strategies need to be aligned to the Learning Goal and Success Criteria. Quality
instructional tasks, designed to build students’ thinking, can reveal substantive insights into how their thinking is
developing — in effect, the instructional task and the assessment task are one and the same.)

5. Interpreting the evidence in real-time or as close to the actual time of the lesson as possible to make judgments
about where students are in relation to the lesson Learning Goals;

6. Deciding on appropriate pedagogical action to move students’ learning closer to the desired goal. Possible
pedagogical actions include: continuing with the planned lesson; providing feedback that gives students hints
or cues about steps they can take; or purposefully departing from the planned lesson in response to the current
levels of students’ understanding;

7. Involving students in the process through peer and self-assessment.

HOW DO LEARNING GOALS AND
SUCCESS CRITERIA FIT INTO FORMATIVE ASSESSMENT?

The Building Blocks are the foundation for identifying specific Learning Goals and Success Criteria for individual
lessons. These goals and criteria, in turn, provide the foundation for integrating formative assessment as an on-going

part of learning and instruction.

Learning Goals describe what students will learn (not what they will do) during a lesson, which may constitute one
or more class periods. These goals guide lesson design and the formative assessment process. Learning Goals are
derived from the Building Blocks of the standards, and they should state clearly what students will understand by
the end of the lesson. Teachers might write one or multiple Learning Goals from a Building Block, depending on the

depth and scope of the learning it describes.
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Success Criteria are the specific ways that students will demonstrate and provide evidence of their learning. They
too are derived from Learning Goals. Success Criteria explicitly describe what students will say, do, make, or write to
demonstrate they have achieved the understanding and/or skill described by the Learning Goals.

COOPERATION, COLLEAGUES, AND OUTSIDE RESOURCES

Standards provide a common set of stated reference points for teacher use, and acquire meaning
through use over time. This is because standards, written as verbal descriptors, require interpretation
and application within a community of practice (Klenowski & Wyatt-Smith, 2014, p. 77).

As they plan instruction and formative assessment, teachers are strongly encouraged to collaborate with colleagues,
such as other teachers on their grade-level team, special education and English language development specialists,
and other content experts. Insights from professionals who work with special student populations are critical to ensure
that instruction and formative assessment include appropriate scaffolding, supports, and enrichment. The more
expertise and perspectives brought to the table, the richer the planning process will be. It is helpful to work with

colleagues to address any challenging conceptual questions that may arise during planning.

Effectively creating Building Blocks (and from them, Learning Goals and Success Criteria) will ultimately depend

on teachers’ deep knowledge of the standards and of their students. How teachers decide to best parse student
learning of particular standards may not be identical to the work others have done in this regard. The process
described in the CSAl resource, What's Learned First, What's Learned Together? Developing a Yearlong Plan from
the K-12 College and Career Ready Standards for English Language Arts and Literacy,? can help teachers develop
this depth of understanding. The yearlong plans that teachers create, combined with their professional knowledge,
can provide the necessary foundation for developing Building Blocks, Learning Goals, and Success Criteria from the
standards.

FROM STANDARDS TO BUILDING BLOCKS

The work of articulating a series of Building Blocks is done standard by standard. That is, teachers select a single

standard and engage in the following three steps. We recommend that teachers allot approximately 22 hours the
first time they plan. Ideally, teachers will do this work over a longer session (e.g., a full day), so that they can articulate
Building Blocks for several related standards in one sitting. The key concepts in related standards are similar, so if
these ideas are fresh in teachers’ minds, it will be easier to make connections, recognize prior knowledge, and more
precisely differentiate between related but distinct standards and Building Blocks. Teachers will find that they will
require less time to plan and articulate Building Blocks as they become more familiar with the standards. What is
important is that teachers understand how to create teaching/learning progressions between and within standards
to help them develop Learning Goals and Success Criteria. Teachers that work with colleagues may choose to tackle
different domains and share the articulation of the Building Blocks. Teachers may choose to take the work that others

have done and make adjustments, or tailor the Building Block articulation, to suit their individual classroom needs.

2 For a copy of the resource, visit: csai-online.org
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m Identifying prior and future learning expectations

To determine what prior knowledge their students may have, teachers begin by consulting the previous grade’s
standards and then analyzing what progress is expected in their grade level. While domain and cluster headings in
the previous and current grades may be identical, it is almost always the case that the standards reflect increasing
levels of sophistication related to text complexity. Additionally, teachers may find it informative to look at the grade
ahead to understand how their own grade’s standards will be built on in the future. This forward thinking could impact
the emphasis or frame for instruction of the standard. Teachers who have used CCRS Making Connections and CCRS

Gazette® templates to create a yearlong plan will be familiar with this grade-to-grade comparison of the standards.

Below is an example of how one third-grade teacher determined a learning progression for Writing Standard 1 from
the ELA and Literacy CCSS. As a way to understand the incremental learning that would need to occur between the
second- and third-grade end-of-year expectations, the teacher would study Writing Standard 1 across grades 2-4.
These standards are shown in the figure below.

By the end of second-grade, students should be able to use linking words to connect their opinions with supporting
reasons, and they should be able to provide multiple reasons for their opinion. In third grade, students should expand
their repertoire of linking words, as well as begin to use a simple organizational structure in their writing. The fourth-
grade standard expects that students will apply a more sophisticated organizational structure to their writing that
clearly supports their purpose for writing.

W.2.1. Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion,
supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and
reasons, and provide a concluding statement or section.

W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons.
a. Introduce the topic or text they are writing about, state an opinion, and create an organizational structure
that lists reasons.
b. Provide reasons that support the opinion.
c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and reasons.
d. Provide a concluding statement or section.

W.4.1. Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related
ideas are grouped to support the writer’s purpose.
b. Provide reasons that are supported by facts and details.
c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).
d. Provide a concluding statement or section related to the opinion presented.

Be aware that there may be critical prior knowledge that is not explicitly stated in the current or prior grade’s
standards. For example, in the ELA and Literacy CCSS for Grade 3, students are expected to write an introduction
to the topic and use an appropriate organizational structure that links opinion to supporting reasons. Teachers
understand that students’ capacity to meet this standard also will require that students can establish logical
connections between their opinions and supporting reasons. This "hidden" prior knowledge is not mentioned in the

Grade 2 or Grade 3 standards; awareness of it comes from teachers’ experience and content expertise.

3 The CCRS Making Connections and CCRS Gazette are presented in the CSAl resource, What's Learned First, What's Learned Together? Developing a Yearlong Plan
from the K-12 College and Career Ready Standards for English Language Arts and Literacy. It helps teachers analyze, organize, and sequence grade-level standards
into a yearlong plan. Visit csai-online.org to download this resource.
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Be alert as well to how the standards within a grade build on each other —i.e., there are within-grade pre-requisite
standards. For example, students in Grade 3 need to “determine the main idea of a text” (ELA and Literacy CCSS
RI.3.2) so that they can “compare and contrast the most important points [...] in two texts” (ELA and Literacy CCSS
RI.3.9). In cases like these, relevant prior knowledge for one standard is another, closely related standard from the

same grade.

Extending the boundaries of prior learning

Before introducing new Building Blocks of learning, there may be useful and productive ways to push students to
the edge of their prior learning. Building Blocks that extend prior knowledge might, for example, involve students
applying a familiar skill or concept with an increasing level of text challenge.

Next is an example of how one seventh-grade teacher might extend the boundaries of prior learning for Reading
Standard for Informational Text 6 (RI.7.6) from the ELA and Literacy CCSS. In sixth-grade, students learned how
authors convey point of view. This seventh-grade standard builds on students’ prior learning by requiring students
to apply the learning expectation from sixth-grade. In grade 7, students are expected to identify how the author of
a particular text distinguishes his position from that of others. This requires that students can easily identify how an
author conveys point of view in a text. Teachers will want to provide students with multiple opportunities to practice
this skill using texts that present increasing levels of challenge. The figure below shows the standards this learning

progression is based on.

Grade 6 RI.6.6. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.

Grade 7 RI.7.6. Determine the author’s point of view or purpose in a text and analyze how the author distinguishes
his or her position from that of others.

RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.

The CSAl resource, Supporting Students in Close Reading,* provides information about determining the level of text

challenge, selecting text, and planning text-dependent questions.

Moving beyond the boundaries of prior learning
to new learning expectations

Here, teachers determine the new incremental learning steps that students will need to experience as they move
beyond their prior knowledge. Sometimes the distinction between extending and moving beyond prior knowledge
is not clear-cut in ELA. It is okay to have these two categories be somewhat fluid as teachers create their Building
Blocks.

4 For more information about text complexity and text selection, see the CSAI Resource, Supporting Students in Close Reading, at csai-online.org.

FROM THE COLLEGE AND CAREER READY STANDARDS TO TEACHING AND LEARNING IN THE CLASSROOM -+ A SERIES OF RESOURCES FOR TEACHERS n



A Building Block that moves student understanding beyond the boundaries of prior learning to new learning
expectations might involve:

e The introduction of a new concept or skill;
* A new application of an existing concept or procedure; or
* A new synthesis of previous learning.

In the previous example (Step 2), the seventh-grade teacher determined that the new learning for Reading
Informational Text standard 6 was that students understood how the author distinguishes his position from that of other
authors. Students are expected to build on their understanding of point of view and position by analyzing how one
author achieves this distinction in comparison to other authors. Students will require opportunities to extend their prior
learning and apply this skill to compare and distinguish how different authors convey their point of view in a text.

WHAT DO STEPS 1- 3 ACTUALLY LOOK LIKE?

The process of determining the Building Blocks that connect prior knowledge to a new standard should be undertaken

collaboratively, with other grade-level teachers or content experts. This conceptual work is iterative: teachers most
likely will review and refine Building Blocks that they've initially developed several times. Teachers should not expect to
simply list the Building Blocks of a standard, in a suitable order, on the first try. The process described below will likely
contain comments like, “Oh wait, we forgot about X... students are going to need to know that before they getto V,"”
or "Hold on, what do they know about Z from last year?”

For this reason, teachers are encouraged to write and arrange Building Blocks on post-it notes or in a word processing
program, instead of trying to list them on a single sheet of paper. This allows teachers to insert, delete, and reorder
Building Blocks throughout the process. After the Building Blocks of a given standard have been determined, this work
is recorded and preserved on the “Building Blocks of a Standard” template, located on page 35 in the "Templates”
section of this resource.

Really getting inside a standard to locate its implicit incremental learning steps will likely generate valuable insights. In
transforming a standard into Building Blocks, teachers may think about:

® Support for special populations, such as English Learners and Students with Disabilities
* Instructional Strategies / Lesson Design;

e Connections Across Content / Subjects;

e Connections to Real-World Contexts;

e Anticipated Challenges;

e Shifts in Language (from prior to new learning).

Teachers should note such insights as they write each Building Block. For example, “Step 2, lllustrated” shows how
Special Education teachers can record IEP goals into the Building Block notes.

Different groups of teachers might make different stylistic choices in the writing of their Building Blocks. Some teachers
might prefer to write complete sentences describing each Building Block. Other teachers might prefer to include
example exercises, drawings, or keywords. Different grades and different content might be expressed more easily in
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different formats. What's important is that the series of Building Blocks hits on all the key cognitive steps and skills
between prior knowledge and skill and grade level expectations.

This process is illustrated below with an example from the Grade 3 ELA and Literacy CCSS. The Building Blocks
identified will vary from teacher to teacher. The example below should be considered as a set of Building Blocks,
rather than the set of Building Blocks for this standard.

Identifying Prior and Future Learning Expectations (lllustrated)

From a set of grade-specific CCRS, teachers identify a “target standard” and related anchor standard.

Target and RL.3.6. Distinguish their own point of view from that of the narrator or those of the characters.
Anchor

Standards CCR ANCHOR STANDARD 6: Assess how point of view or purpose shapes the content and style of a text.

Teachers read the grade-specific standard for the grade before and the grade after the one that they teach. The
purpose of reading these standards is to get a sense of how the end-of-year learning expectations progress from
one grade to the next. With this example from the ELA and Literacy CCSS, teachers will also need to pay attention
to the College and Career Readiness (CCR) Anchor Standard. The CCR anchor standard provides teachers with an
understanding of the ultimate learning goal of the standard. The guiding questions here are: "What do my students
already know that they can build on as they move towards the target standard?” and “What am | preparing my

students to be able to do next year?”

STANDARDS

Relevant RL.2.6. Acknowledge differences in the points of view of characters, In addition to the previous
Prior including by speaking in a different voice for each character when grade’s standard (RL.2.6),

Knowledge reading dialogue aloud. there are other standards that
set expectations related to
RL.2.3 Describe how characters in a story respond to major events understanding character, such
and challenges. as RL.2.3 and RL.3.3.

RL.3.3 Describe characters in a story (e.g., their traits, motivations,
or feelings) and explain how their actions contribute to the
sequence of events.

Based on their content knowledge and teaching experience, teachers consider whether there is any “hidden” prior
knowledge that students will need to begin working towards the “target standard.”

Relevant “Hidden” prior knowledge:
Prior The reader may have more information than any one of the characters or the narrator.

Knowledge

FROM THE COLLEGE AND CAREER READY STANDARDS TO TEACHING AND LEARNING IN THE CLASSROOM -+ A SERIES OF RESOURCES FOR TEACHERS



After completing Step 1, teachers have the beginning and end of their pathway of Building Blocks, and they are now
ready to determine the intermediate cognitive moves and skills. Note that as teachers articulate these intermediate
steps, they may discover more “hidden” prior knowledge. When this happens, it should be added to the list of
relevant prior knowledge.

Extending the Boundaries of Prior Learning (lllustrated)

Teachers consider the prior learning recorded in Step 1, and determine if there are ways to stretch this learning
strategically towards the target standard. The guiding question here is, "Before introducing new learning, how can

students build strategically on this prior learning?” Note that most of the prior learning was related to character.

BUILDING BLOCKS OF A STANDARD NOTES

Block 1 (Anticipated Challenge) Students may need some direct teaching on
Recognize that characters and narrator can how to distinguish tone and voice through specific use of language
express themselves through different language features.

styles or tones as clues to their point of view.

Block 2 (Sample Instructional Strategy) Ask students to create a T-chart. In
Understand that what characters say and do one column, students record something that character said or did, and
provide clues as to their points of view. then they make an inference about the character in the other column.

Students share their notes with a partner, ask clarifying questions, and
add to notes as necessary.

Block 3 (Sample Instructional Strategy) Determine key points in a text related
Characterize the character and/or narrator to the theme or a character’s dilemma. Ask the students to pause their
point of view in relation to an aspect of the reading at these strategic points to make an inference. Students record
text (e.g.,, theme, event, moral dilemma). their inferences on post-it notes, or on a graphic organizer. Revisit these

notes during class discussions of the text.

m Moving Beyond the Boundaries of Prior Learning to
New Learning Expectations (lllustrated)

Here, teachers connect prior learning to the new learning end-of-grade expectations. Starting from the last Building
Block from Step 2, they determine the incremental steps along the conceptual pathway to the target standard. The
guiding question here is, “Given that | know X, what is the next thing | need to learn to move towards the target
standard?” Much of the new work here for students is in considering their own point of view vs. characters or the
narrator.
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BUILDING BLOCKS OF A STANDARD NOTES

Block 4 (Anticipated Challenge) Students may not have a sense of why they
The reader understands that her prior have developed the opinions they have about aspects of the text (e.g.,
experiences and background knowledge events, characters).

inform her point of view.
(Sample Instructional Strategy) Group discussions can help students
become more metacognitive in their thinking to develop a better sense
of their reasoning, including awareness of the impact their personal
experiences and background knowledge have.

Block 5 (Sample Instructional Strategy) Ask students to make a T-chart. In one
The reader understands that she has different column students record what the narrator/character knows, and in the
information than narrator/character such as other column students record what they know. Students discuss the
having an overview perspective and that this similarities and differences in information.

can inform her point of view.

Block 6 (Anticipated Challenge) Students may find it difficult to separate their
The reader understands her point of view in prior knowledge from what actually takes place in the text.

relation to aspects of the text (e.g., theme,
event, moral dilemma).

Block 7 (Sample Instructional Strategy) Begin a process to organize and keep
In sections of longer texts or short stories, be track of different points of view (starting with one’s own). Students
able to identify which points of view are being discuss notes in “book clubs” with peers.

expressed in which sections and one’s own
point of view in relation to the specific section

being read.

Block 8 (Sample Instructional Strategy) Students use a graphic organizer to
Consider what has been learned from reading keep track of characters’ evolving points of view unfolding over the
the various sections of the text (Block 1) about course of the text. Teacher plans paired discussion opportunities and
different characters’ point of view, and one’s peer feedback.

own, to generate more holistic conceptions
and differentiations of characters’ and own
points of view.

Students develop a consolidated perspective
of the various points of view.

RECORDING THE WORK OF STEPS 1- 3 IN THE
“BUILDING BLOCKS OF A STANDARD” TEMPLATE

Teachers who have completed Steps 1 - 3 now have a series of Building Blocks that trace the learning pathway from

the prior grade’s standard(s) to the target standard. If this analysis was done on post-it notes or in a word processing
program, it can now be transferred to the “Building Blocks of a Standard” template. This template will be used as

a key reference in developing Learning Goals and Success Criteria, the topic of the following section. A completed
template (based on the Grade 3 example developed throughout this section) is included below. A Grade 7 example

of the “Building Blocks of a Standard” template is included in the “Tools and Exemplars” section.
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Target and RL%b. OKG‘\’iv\Q(U'\% theie own goint o€ view €rom that o€ the wnavvator or those o€
Anchor the chavactevs.

Standards
CCR ANCHOR STANDARD b: Assess how goint o view ov puvgose Shages the content

and Style of a text.

Relevant RLLb Acknowledae dif€evences in the oints o view of chavactevs, 'mc\ud'm; by
Prior 5geaking in a o\i?}Qrem“ voice €or each chavacter when veading dialogue alovd.

Knowledge

RLLY escribe how chavacters in a Stovy vesgond Yo wmajor events and challenges.

RL %% Describe chavactevs n a stoey (eq, their tvaits, wotivations, oe {ee\‘mcjm and
exglan how their actions contvibute To the Sequence o€ events

"Hiddew” pvior knowledae:
The veader way have wove information than any one of the chavacters or the
wnavvatov.

BUILDING BLOCKS OF A STANDARD NOTES

Block | (Extend grior leavnina) (Anticipated Clna\\enae) Students way need Some divect
Rew@:\‘ze Yhat chavactevs and naxvator teaching on how Yo distinguish tone and voice through
can ?V‘QQQ thewmselves throuah d\‘G‘QQX‘Q_‘n"‘ QQQC‘\-GC Use O‘€ \Qnﬁuaﬁe 'QQ.O'\’U‘(‘QS‘

\an uaoqg em\es or tones as ciles to theivr

Qo view.

Block 1 (Bxtend prior leavning) (Sample Tnstvuctional Strateay) Ask students to

Undevstand that what chavacters say cveate a T-chart. Twn one collmn, Students vecovd

and do Qrovide clues a5 Yo their pownts of Something that chavacter Said or did, and then

view. They woke an in€evence about the chavacter in the
othevr column. Students shave their wotes with a
gavtney, ask c\aviﬁ‘inﬁ auestions, and add to wotes as
necessovy.

Block % (Extend prior leavaing) (Samele Tnstvuctional Strateay Detewmine key goints

Chavactevize the chavacter gnd/or n a text velated Yo the thewme or a chavactev's

naveator goint o€ view n velation to an dilewmma. Ak the students Yo pause their veadin

asgect of the text g, thewme, event, at these 9+va+ezic ponts Yo wake an infevence:

woval dilewmma). Students vecord their infevences on post-it wotes, ov

on a araghic ovaanizev. Revisit these wotes duxing class
discusBions of the text.

Block 4 (Move beyond grior leavning) (Anticigated Challenae) Students wmay not have a sense
The veadev Undevstands that hev prior o€ why they have AQ\IQ\OQQA The oginions they have
exgeviences and backavound know\edrﬁe about asgects of the text (e.c}, events, chavactevs).
'mgovwx hev Qoint o Jiew.

(Samgle TnSteuctional Steate 1} Groug discusSions con
help Students become wove wm acognitive in their
Thinking to develop a better sense o€ their veasonin
ncludind awaveness of the impact theiv gevsonal
exgeviences and \Dac‘ﬂﬁvow\d Knowledae have.
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BUILDING BLOCKS OF A STANDARD NOTES

Block 5 (Move beyond prior leavninap

The veader Undevstands that She has
di€event information than navvator/
chavacter Such a5 having an ovevview
gevspective and that tHS con inform hev
goint o€ view.

(Sample Tnstvuctional Strateay) Ak students to
wake a T-chavt. Tn one coluwmn $tudents vecord what
the wnwavvatov/chavacter Knows, and in the other column
students vecord what they know. Students discuss the
Similavities and di€€evences in information.

Block b (Move beyond grior leavning)

The veadev Undevstands hev goint” of view
in velation to asgects of the text (ea,
theme, event, wmoval dilewma).

(Anticigated Challenae) Students wmay €nd it dicGeurt
Yo Sepavate their gtior knowledae $rom what actually
tokes glace n the text.

Block 7 (Move beyond grior leavning)

T sections o€ lonaer texts o Shovt
stovies, be able to identi€y which goints
o€ view ave beina expressed n which
%ectionS and one's own Qoint o€ view in
velation Yo the Specific section \De'mﬁ vead.

(Sawmgle Tnstvuctional Strateay) %erjm a Qvocess Yo
ovaanize and keep tvack of dié{even‘\' pownts o view
(6Favting with one's own). Students discuss wotes in
"book clUs” with geevs.

Block € (Move beyond grior leavnina)
ConSider what has been leavned €vom
veading the vavious sections o€ the text
(Block H) about dif€event chavactevs' Qoint
o€ view, and one's own, to aenevate wove
holistic concegtions and di€eventiations
o€ chavactevs' and own goints o€ view.

Students develop a conSolidated
gevspective of the vavious gownts of view.

(Samgle Tnstvuctional Strateay) Students use a

vaghic ovaanizer to keep ‘\-mac)\( o€ chavactevs' evoling
;oim‘s o€ View Un€olding ovev the couvse o€ the text.
Teacher glans gaived discuSSion opportunities and geev
€eedback.
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FROM BUILDING BLOCKS TO LEARNING

GOALS AND SUCCESS CRITERIA

Once teachers have determined the Building Blocks that connect one standard to another, they are ready to use these
Building Blocks to develop Learning Goals and Success Criteria for individual lessons. The work of this section will be
recorded in the "Lesson-Sized Learning Goals and Success Criteria” template (found at the end of this resource). To
do this work, teachers will need a filled-in “Building Blocks of a Standard” template.

Stacking Building Blocks - Determining How Many
Building Blocks Belong in a Lesson

Remember that Building Blocks are usually lesson-sized, meaning that one Building Block is taught per lesson.
Occasionally, Building Blocks may describe much smaller learning steps, in which case it will make sense from an
instructional perspective to address multiple Building Blocks in a single lesson. The first step, then, in developing the
Learning Goals and Success Criteria of a lesson, is to decide how many Building Blocks ought to be stacked together
in a lesson. This decision is made based on teachers’ content knowledge, teaching experience, and familiarity with
their students.

For example, based on the eight Grade 3 Building Blocks developed in the previous section, a group of teachers
decided that the fourth and fifth Blocks combine well instructionally. In Block 4, readers understand that their point
of view is informed by their previous experiences and background knowledge. The learning of the fourth Block is
very closely related to the fifth block. Block 5 builds on the knowledge in Block 4 by pushing readers to think about
how their point of view is also informed by having an overview perspective of the text, and how this is distinct from
that of the characters and/or narrator in the text. The two Blocks combined may describe a lesson-sized amount of
learning, and it will not be cognitively overwhelming for students to engage with both Blocks simultaneously. These

are decisions that teachers make using their own knowledge and experience.

Note that some Building Blocks are associated with foundational skills, such as phonics and fluency. Building Blocks
that address foundational skills should be taught in authentic and meaningful contexts, using connected text. The
Learning Goals will reflect foundational skills Building Blocks, and will be included in several lessons in order to
provide students with multiple opportunities to develop those skills.
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m Developing Learning Goals and Success Criteria

In the development of Learning Goals and Success Criteria, teachers should refer to the “Building Blocks of a
Standard” template and review any notes they have written for the lesson’s Building Block(s). The following table
provides guidance in writing Learning Goals and Success Criteria and helps teachers differentiate between the two.

(This table is also reproduced in the “Tools and Exemplars” section.)

LEARNING GOALS SUCCESS CRITERIA

Describe what learning students are to Describe what students need to say, do, make, or write to show that
develop (an understanding, principled they have met the goal (i.e.,, what are the performances of a skill,
knowledge, skill, or a process) as a result of understanding, that will demonstrate that the Learning Goal has been
this lesson. accomplished, etc.?).

Start with a verb (e.g., apply, characterize, Start with a verb (e.g., explain, describe, write, model).

recognize, understand).

Be sure that the Learning Goal is manageable Be sure that the Success Criteria are aligned with the Learning Goal,
within the context of one lesson. and are indications of achievement of the Goal.

Write in language that is understandable to Write in language that is understandable to students so they can use
students. the criteria to monitor their own learning. Teachers will need to explain

the Success Criteria at the outset of a lesson, and provide exemplars if
necessary, to make sure students understand what is expected of them.

Generally, a related set of Building Blocks that are the focus of a lesson (or an activity within the lesson) should have
one or two (usually no more than three) Learning Goals. They should be appropriately complex and comprehensive
enough to address the learning reflected in the lesson’s Building Blocks. Each Learning Goal may have several
associated Success Criteria. A quick rule of thumb is, “fewer Learning Goals, more Success Criteria.”

RECORDING THE WORK OF STEPS 1-2 IN THE “LESSON-
SIZED LEARNING GOALS AND SUCCESS CRITERIA” TEMPLATE

The Learning Goals and Success Criteria for each group of Building Blocks can be recorded on an individual template,

or all of the groups for a given standard can be recorded on the same template. The following example illustrates
the Learning Goals and Success Criteria that were developed for the Grade 3 Building Blocks created earlier in this
section. A Grade 7 example of this template is included in the “Tools and Exemplars” section.
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Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

Name: MG, Olive

Grade: ® 104-15

Year: Subject/Period: ELA

Standard: RL%b 019*'\“0\0\‘7'0 theiv own goint o€ view Cvom that o€ the wavvator

ov those o€ the chavactevs.

BUILDING BLOCKS OF A LESSON

Block | - Recoanize that
chavactevs and navveator can
exevess thewmselves throuah
dif€event \anguaae Sh,\eg.

LEARNING GOALS

Undevstand that
the chavactevs and
the navvator have
Uniaue \anﬁuaﬁe

sﬂ\es.

SUCCESS CRITERIA

T can idenﬂ{\i and chavactevize the
navvator's and di€€event chavactevs
\ancﬁuacﬁe 9‘\'\'\9_9.

T can exglain how the navvator's
and chavactevs' \anavaae 9#\1\0_9 ave
dif€event Crom one another.

Block 1 - Undevstand that
what chavactevs say, thei
Yone, and whot they do
provide clues as to their
Points of view.

Undevstand a
chavactev's goint
o€ view based on
their tove.

T can State a chavacter's goint o view
based on their tone.

T can Use evidence €vom the text to
suggort wy explanation of a chavacter’s
goint o€ view.

Block b - Chavactevize the
chavacter and/ov navvatov
Point o€ view n velation

Yo an aspect of the text

Undevstand a
chavactev's goint
o€ view in velation
to a woval dilewmwma

T can identi€y a chavacters goint of
view in velation to a woval dilemma in
The Stowy.

(e.a, theme, event, woval wn the Stowy. I can explain what a chavacter’s goint o

dilewmma). view 5.
T can exlain how this goint o view
connects Yo the woval dilewvma n the
Stovy.

Block 4 - The veadev Undevstand T can State wy gont of view about the

undevstands that hev gvior
exgeviences and backavround
Know\ea\ae worm hev gont
o€ view:

That wy griov
exgeviences and

\oack?vo\)nd
Knowledae in€orm

wy Qo"\v\‘? o€ view.

Yogic.
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Continued: Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

BUILDING BLOCKS OF A LESSON

Block 5 - The veadev
Undevstands that she has
dif€event inormation
than navvatov/chavacter
SUch a5 having an ovevview
gevseective and that this
con n€oem hev goint o€
view.

LEARNING GOALS

Undevstand that T have
dif€event information
than a navvator ov
chavacters n a Stovy,
and that this in€orms
wy goint o€ view.

SUCCESS CRITERIA

T can discuss how a gast exgevience
oc Something T Know has nkluenced
wy goint o€ view albout the togic.

Block b - The veader
Undevstands hev goint o€
view in velation to aspects
o€ the text (ea, thewme,
event, wmoval dilemma).

Undevstand wy Qo'm‘\'
o€ View in velation to a
thewme wn the 9‘\‘0\(\.‘.

T can discuss wy ?oivﬁ' o€ view in
velation Yo a thewme n the ‘;‘\'o‘r\.,.

Block 7 - The veader
identifies which Qoivﬁ“; o€
view ave beina expressed
W Vavious secg'wns o the
Yext and her gont of view
w velation Yo specific fext
sectionS.

Undevstand that
dif€event goints o€
Views ave exgvessed n

a text and that these
way be the same ov
dif€event Crom Wy owwn.

Undevstand the goints
o€ view exgressed n the
selected text and

how the authovr conveys
Qoint o€ view.

Exgress how wy goint
o€ view i Similar ov
di€Cevent than the
Point of view o€ the
chavactevs and/ov
navvator n the text.

T can wyite clear and desScrigtive
notes about the dif€event Qoints
o€ view exgressed n the selection
o text vead.

Tncluding veevences to text
that Show goints wheve the
chavactevs' actions/wovds
veflect point of view

T can State wmy gont of View.

T can exlain how wy goint o€ view
6 di€€event or Similar $rom the
Points o€ view exgressed n the
Yext and why.
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Continued: Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

BUILDING BLOCKS OF A LESSON

Block €

The veadev conSidevs
what has been leavned
vom veading the vavious
sections o€ The text about
di€€event chavactevs
ot o€ view, and hev
own, to aenevate wove
holistic concegtions and
dif€eventiations o goints
o€ view.

LEARNING GOALS

Undevstand a chavactev's
and W own ovevavchin
?o'm‘\' o€ view USin
evidence €vom diftevent
sections o€ the text.

SUCCESS CRITERIA

T can identify a chavacters goint
o€ View in dif€event sections o
the text.

I can comgare and contvast the
Points o view o€ a chavacter
Lrom dif€event sections o€ the
Text.

T can Synthesize the gownts

o€ view o€ a chavacter €vom
dif€event sections o the text
wnto an ovevarcln'm3 Qoint o€ view.

T con Use evidence $vom the text
to suggort wy explanation o a
chavacter's gont o view.
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BUILDING BLOCKS: A BALANCE BETWEEN
CONCEPTUAL WORK, SKILLS, AND TEXT COMPLEXITY

When teachers begin to plan lessons using Building Blocks, they may ask, “What levels of text complexity are

appropriate to use in relation to the conceptual and skill-based work students are undertaking along their pathway

of learning this standard?” To answer this, teachers initially consider their instructional purpose, which will affect

the content, type, and structure of text that they select. Different texts will allow for instruction in different skills and
knowledge. For example, in initially teaching students about how a character’s actions affect the plot of a story, a
teacher may select a text that features a character whose actions had a clear effect on how the story unfolds. Similarly,
to teach students how to use text features to find information in a text, a teacher might want to begin by selecting

an informational text that had clear examples of specific types of text features that students could use to locate
information. Of course teachers also select these texts based on their content or thematic focus (e.g., an informational

text about magnets, a story with a theme of courage).

In addition to considering the instructional purpose, teachers determine the level of challenge that a text will

present to their students. The figure below illustrates a progressive representation of the end-of-year expectations
for Reading: Literature Standard 6. Once a Grade 3 teacher has identified the Building Blocks, and decided on the
lesson-sized Learning Goals for a particular lesson, a natural next step would be the selection of text. Our Grade 3
teacher will use her teaching knowledge of content and students to decide the appropriate level of text challenge for

each Building Block.

" N

H RL.5.6 Describe how a narrator's or

TeXt Co m p I eXxi ty speaker's point of view influences
how events are described. D

CCR Anchor Standard 6 ~
RL.4.6 Compare and contrast the point of view
from which different stories are narrated,
including the difference between first- and
third-person narrations.

Assess how point of view or purpose

shapes the content and style

of a text.

RL.3.6 Distinguish their own point of view from that of
the narrator or those of the characters.

RL.2.6 Acknowledge differences in the points of view of
characters, including by speaking in a different voice for each
character when reading dialogue aloud.

( RL.1.6 Identify who is telling the story at various points in a text

(7 N N W/

RL.K.6 With prompting and support, name the author and illustrator of a story
and define the role of each in telling the story.

The CSAl resource, Supporting Students in Close Reading,® outlines a tool that teachers can use to determine the
text challenge in relation to: age appropriateness, complexity of ideas, structure and coherence of the text, syntactic
structure of the text, vocabulary difficulty, and text length. As students become more adept at the targeted learning,

the texts can become more complex as they continue to practice the same skills.

5 For more information about text complexity and text selection, see the CSAI Resource, Supporting Students in Close Reading, at csai-online.org.
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BUILDING BLOCKS AND TEXT COMPLEXITY:
AN EXAMPLE FROM GRADE 3

The illustration below shows one third-grade teacher’s approach to balance between the incremental learning

of a Building Block (or related group of Building Blocks) in a lesson and the level of text complexity. The goal is

to maintain cognitive demand at a high level for students. For example, if a teacher is preparing a lesson on the
relationship between character actions and plot development (e.g., ELA and Literacy CCSS RL.3.3), as a starting point
she may decide to select a text that shows this relationship very clearly (e.g., the text is less complex in this regard). As
students advance in their understanding of this relationship, the texts can become more nuanced in their depiction of
the relationship between character actions and plot development (e.g., the text is more complex).

As an example, consider the following third-grade Reading Informational Text Standard (RI.3.3) from the ELA and
Literacy CCSS: "Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in
technical procedures in a text, using language that pertains to time, sequence, and cause/effect.” After determining
the Building Blocks for this standard, another third-grade teacher selects text(s) that support students’ learning in
relation to these Building Blocks.

The explanations below detail how a teacher might consider balancing between the work of the Building Block(s) (i.e.,
extending the boundaries vs. moving beyond the boundaries of prior learning) and the level of text complexity to
create, and maintain, the cognitive demand of a text-based task at a high level.

1. Students are developing an emerging understanding a new concept or skill. The teacher may use a text that
presents an accessible level of complexity in relation to the targeted concept or skill. The new conceptual or skill work
will be challenging for students at this level of understanding. Selecting a text that is at a higher level of complexity
may lead to student frustration and result in an unproductive learning experience.

Conceptual and skill work Text complexity

2. Students are developing their conceptual understanding or skill. As students become more familiar with the
conceptual or skill work, they begin to apply this knowledge to texts with increasing levels of complexity. The balance
of these dimensions (conceptual and skill work and text complexity) keeps the overall cognitive demand of the task

high.

Conceptual and skill work Text complexity
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3. Students’ conceptual understanding or skill has matured in this area. As students’ conceptual understanding
or skill increases, they apply the conceptual work to texts that are more challenging in terms of content, perspective,

organization, and language.

Conceptual and skill work Text complexity

BUILDING BLOCKS, LEARNING GOALS,
AND SUCCESS CRITERIA: FINAL NOTES

Having a clear sense of the starting and ending points for learning and the steps along the way, helps teachers and
students avoid “getting lost” as they understand where learning is going. As teachers work to create Building Blocks,
Learning Goals, and Success Criteria from standards, they are creating a path for learning. As teachers do this work,

they will want to keep the following points in mind.

e Creating Building Blocks, Learning Goals, and Success Criteria may take concerted effort and a dedicated

amount of time, yet these are often the missing links in successful instructional planning.

e Developing Building Blocks from the standards helps teachers align instruction and classroom assessment

practices with College and Career Readiness standards.

e Creating learning pathways which span from one grade level standard to the next ensures students meet end-

of-year learning expectations.

® Spending the time to create Building Blocks saves valuable time in the long run.
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TOOLS & EXEMPLARS

GUIDES

LEARNING GOALS AND SUCCESS CRITERIA
This quick guide can be used as a reference for developing Learning Goals and Success Criteria.

COMPLETED EXAMPLES

BUILDING BLOCKS OF A STANDARD
This example illustrates how a teacher might articulate the Building Blocks of standard SL.7.1 of the Grade 7
CCSS ELA.

LESSON-SIZED LEARNING GOALS AND SUCCESS CRITERIA
This example illustrates how a teacher might articulate the Learning Goals and Success Criteria for the Building

Blocks articulated in the above example.
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Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

LEARNING GOALS SUCCESS CRITERIA

Describe what learning students are to
develop (an understanding, principled
knowledge, skill, or a process) as a result of
this lesson.

Describe what students need to say, do, make, or write to show that
they have met the goal (i.e.,, what are the performances of a skill,
understanding, that will demonstrate that the learning goal has been
accomplished, etc.?).

Start with a verb (e.g., apply, characterize,
understand).

Start with a verb (e.g., explain, describe, write, model).

Be sure that the learning goal is manageable
within the context of one lesson.

Be sure that the Success Criteria are aligned with the Learning Goal,
and are indications of achievement of the Goal.

Write in language that is understandable to
students.

Write in language that is understandable to students so they can use
the criteria to monitor their own learning. Teachers will need to explain
the Success Criteria at the outset of a lesson, and provide exemplars

if necessary, to make sure students understand what is expected of
them.
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Building Blocks of a Standard

Created by CRESST, UCLA, 2014

Name: _MS. Branch Grade: __! Year: __1O\-\5
Target and S Enéape e{<€ectively n a vange o€ collabovative discussions (one-on-one, n avougs, and
Anchor teachev-1edy with divevse pavtners on 3vade 7 Yogics, texts, and 195ves, \ou‘\\o\‘m3 on othevs'
Standards ideas and exeressing their own clearly.

a. Come Yo discussions geegaved, having vead ov veseavched watevial undev study, exglicitly
deaw on that prepavation by vefevring to evidence on the togic, text, or is5Ue Yo
peobe and veiect on ideas under discussion.

b. Follow vules €ov co\\ecjua\ discussions, Track progress Yowavd specific ao0l5 and deadlines,
and define individual oles as weeded.

¢. Pose questions that elicit eloboration and vespond to others' questions and comments
with velevant obsevvations and ideas that \ov'm3 the discussion back on togic as
needed.

d. Acknow\ea\rje new information expressed by others and, when warranted, modiky theiv
oWn VIewsS!

CCR ANCHOR STANDARD L. Pregave €or and garticipate effectively in a vange o€
convevsations and collaborations with diverse gavtnevs, \oul\a\iw_s) on othevs' deas and
exgressing Their own cleavly and gevsuasively.

Relevant SLb) Enza?e e?ﬁlc\"\\le\\i n a vonae o€ collabovative discussions (one-on-one, in «you@, and
Prior teachev-12dY with divevse pavtners on c_yade b topics, texts, and i55ues, ‘ou'\\d'mﬁ on othevs'
Knowledge ideas and exgressing their own clearly.

a. Come Yo distusSions gvegaved, having vead ov Studied vequived watevial, exglicitly deaw
on that grepavation boy ve{ew‘m% ¥o evidence on the topic, text, or G5ue to probe and
veflect on ideas undev discussion:

b. Follow vules €ov colleaial discussions, set specific 40015 and deadiines, and deGine
ndividual voles as wedded.

c. Pose and vesgond to Specific questions with elaboration and detail by wakin
comments that contribute to the togic, text, or 55Ue Under discussion.

d. Review the key ideas exgressed and dewmonStvate Una\ev%avxa\incj o€ wultigle
gevépectives +hvou«3h ve’gecﬂon and QavaghvaSing.
"Hidden” griov knowledge:
Oiscussion pavticipants.
. ave an\'\\'\av with pavaghvasing €ov the guvgose o Und2v9+andin3 ideas, able to

ac‘ﬁnow\ea\ae wultigle gevspectives

Know when they have acauived su€hcient n€ormation to Undevstand othevs'
gevéspectives

Know to grovide enoUtﬁln wn€ormation to make their eointo/transmit their ideas.
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Continued: Building Blocks of a Standard

Created by CRESST, UCLA, 2014

BUILDING BLOCKS OF A STANDARD NOTES

Block \
Actively listen Yo undexstand what 6
\oe‘m3 communicated n a discussSion.

(Anticipated Challenges) Students will need to geactice
listening befove they start thinking about their own
ve5ponses. Students canm listen €ov gﬂ\“\‘hlnﬁ said that was
9‘\"(\\1‘\“6, vv\'\%inay contvovevsial, or voge.

Block 1
Recoanize when a contvibution to a
discusSion 16 not Undevstood.

(Anticipated Cha\\enae) Students wmay be unsuve of how to
discevn when theve has been a breakdown n Undevstandin
othevs' contributions. They wmay vequive practice with listeding
€ov Undevs‘k’ano\inﬁ n ovdevr to tvack discussions.

Block %

Take agpropviate stees (eq, gavaghvasing,
vecageing, ask Qeobing questions)

Yo undevstand othevs' ideas and oe
Undevstood.

(Anticipated Cha\\enjf) Students way vweed Some veview and/ov
divect teaching on What actions they Should take (pavaghvase,
velect) when they have tvouble Una\ev9+ana\in3 a geev ov
teachev's contvibution Yo a discussion.

Block 4

Undevstand how to help others Stvenagthen
their contributions Yo a discussion by
asking thewm questions to elabovate on
‘\'keiv‘a*hin‘ﬁina and ideas.

(Anticipated Challenae) Students way be unsuve o€ what Stegs
they can take Yo elicit elabovation 2vow\ theivr geevs. Students
wUst evaluate what othevs have Said in ovdev to €oemulate

a comment or question to elicit a wove elaborated comment
Lrom their Qeev.

(Samgle Tnstvuctional Steateqy The key i6 to work with
students to Show thew that discussion and colloboration
degend on the ability to undevstand and bbe undevstood. T
Students do not undevstand theie geevs, then conversations
way vnot be as groductive. TH i5 students' vesgonsibility Yo ask
eeevs and teachevs questions about what 16 wot Undevstood.
This wmay vequive divect teachin o€ questions that can be
vsed to elicit elaboration and discussion.

Block 5

Undevstand that discussions have sepecific
0015 o¢ deadlines. Keeg discussions €ocused

on a specific topic, text, or G5Ue to wmeet

3oa\sla\eao\\ines.

(Anticiated Challenae) Tn Grade Sevew, students way have
difGiculty connecting on-togic discussions with specific leavain

0a\6 or oUtcomes, and with veco%n'\zinﬁ when discussions have
wet theiv 90015,

Block b

Track the proavess of discussion towavrds
E)oa\s and deadines by Summavizin
ontvibutions, asking questions (?ro\oinﬁ),
and anno'\'a+in3 disclsSion.

(Anticigated Challenae) Students way vneed Suggort Tracking
the proavess of d'\GC&g\ovﬁ and develoging the habit of
checking=in with discussion gavticipants. Discussion check-ing
woy include gausing at sgecific goints Yo take Gtock of the
convevsation and vevisit the quciﬁc 300\9 and deadlines.
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Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

Name: MG, B‘(QV\C"\

Grade: _’_ Year:

10\4-\5

Subject/Period: ELA

Standard: SL.7\ Bnange e{€ectively in a vanae o€ collabovative discussions (one-on-one, in aroups, and teach-

ev-led) with divevse gavtners on grade 7 topics, texts, and issues, building on others ideas and exeressing theiv

own c\eav\q‘

a. Come Yo discuSsions gvegaved, having vead or veseavched wmatevial undevr Study, exglicitly dvow on that gvegava-

tion by ve{ew\nﬁ Yo evidence on the topic, text, or isue to probe and veflect on ideas undev discussion.

b. Follow vules €ov collegjal discussions, track groqress towavd specific 90015 and deadlines, and deine individual

voles as weeded.

¢. Pose auestions that elicit elabovation and veSpond to othevs' auestions and comments with velevant obsevva-

YionS and ideas that bring the discussion back on Yopic as weeded.

d. Acknowledae new information expressed oy others and, when wavvanted, modi€y their own views.

BUILDING BLOCKS OF A LESSON

Block \
Actively listen Yo undexstand what s
\De.ivxfﬁ communicated n a discusSion.

LEARNING GOALS

Undevstand how to gay
close attention to othevs
while they ave qua\tin<3 na
discuSSion.

Undevstand how to build on
othev's ideas communicated n
a discuSSion.

SUCCESS CRITERIA

T can look at another gevson
while he/she 5 SQea\ﬁiw}

T can gause wy own sqea\qn:j
while another gevson &
ev\qve%inﬁ his/hev ideas.

T can vestate what another
gevson has Said n Wy own
Wovxdb.

T can build on another
gevson's ideas a\w'm3 a
discusSion.

Block 1
Recoanize when a contvibution to a
discuSSion 16 not Undevstood.

Know when T do vwot
Undevstand what Someone else
has communicated to we.

Undevstand when wy own
contvibutions to a discussion
ave Unclear or wmisUndevstood.

T ask questions when T don't
Undevstand what Someone else
said.

T ask the speaker to clavify
what they weant.

T can veState and veghvase
when othevs don't undevstand
what T have %aid to

clavify what T intended to
communicate.

Block %

Take agpvopriate stees (e@.,
gavaghvasing, vecagg‘wg, a5k gvobin
auestions) to undevstand othevs' ideas
and be undevstood.

Undevstand that theve ave
Streateaies T can Use Yo wake
suve T Undevstand what
othevs ave sa\i'mcﬁ.

T can vse Strateaies such
a5 RaraghvaSing, ¥Ecagein
ond Qvobing to make 90\«‘?
T undevstand othevs dw'ma
discuSSion.
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Continued: Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

BUILDING BLOCKS OF A LESSON

Block 4

Undevstand how Yo help othevs
Steenathen theiv contyributions to a
discussion by asking thew questions to
elabovate on their +hin\<in3 and ideas.

LEARNING GOALS

Understand that theve ave
Steateaies that T can USe

Yo help others clavify their
contvibutions, elabovate on
their statements, and develog
their ideas.

SUCCESS CRITERIA

T can ask questions to help
othevs elabovate on theie
Statewents.

T can USe Qavaghms'\nﬁ and
ask questions to help athevs
c\ariﬁi theiwe contvibutions.

Block &

Undevstand that discussions have seecific
0015 ov deadlines. Keep discussions

%ocueea\ on a speciic topic, text, ov Gsue

Yo weet 300\9/5\&0&“&9.

Undevstand that all
discussions have Sgecific goals
ond deadlines.

Undevstand how to use
SUMMaYiZing, askina auestions,
ond annotating to keep
discussions €ocdsed.

Undevstand how to ve€ocus
discussionS in ovder Yo weet
300\9 and deadlines.

oals and/
Sion(S).

T can vestate the
ov deadlines o disc

T can wonitor discussions oy
Gwav\av'\Z'm3 contvibutions.

T can ask questions and
contvibute to vefocus a
discussion and keeg it woVing

Block b

Track the proavess o discussion
Yowards a0als and deadlines by
SUmmavizing contributions, askin
questionS (Qvo\o\nﬁ), and anno'\’aﬁnﬂ
discusSion.

Undevstand that T can
contribute Yo discussions by
veminding othevs o€ the aoals
ond deadlines o discussion.

Agely Sumwarization, grobin
ond wote-taking to tvack the
Qroavess o discUssions and
ve€ocus thew, when necessavy.

T can vestate the qoals and/
ov deadlines o€ discuSsion(s) at
di€€event goints ﬂonﬁhoU'X‘
the discussion.

T can Stop a discussion to
Summavize what has been
discussed and vefocus the
convevsation.

T can ask questions Yo
detevmine ouv Qrogress
towards discussion 300\9 and
dead\nes.
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RECOMMENDED RESOURCES

The following resources contain a variety of information that supports ELA teachers in analyzing CCRS and planning

for formative assessment.

EQuIP RUBRICS AND EXEMPLAR LESSONS FROM ACHIEVE
http://www.achieve.org/equip

Achieve is a nonprofit education reform organization that works with states around academic standards, graduation
requirements, assessments, and accountability. The organization has played a central role in the development of the
Common Core State Standards and the Next Generation Science Standards. By following the link above, teachers can

access a variety of free educational materials, including:

e "EQuIP" (Educators Evaluating the Quality of Instructional Products) rubrics that are used to evaluate the
quality of existing instructional resources, and

e "EQuIP" exemplar lessons, which have been carefully vetted for quality and alignment to the cognitive
demands of the CCSS.

DIGITAL CHALKBOARD: STATE OF CALIFORNIA DEPARTMENT OF EDUCATION -
PROFESSIONAL LEARNING MODULES
https://www.mydigitalchalkboard.org

The Digital Chalkboard is an online resource tool designed to foster collaboration and community among California
educators. The site hosts a series of professional learning modules designed to support educators to implement
Common Core State Standards. There are several modules focused on ELA and Literacy CCSS, including modules
that are designed to support teachers in the content areas.

UNDERSTANDING LANGUAGE:
LANGUAGE, LITERACY, AND LEARNING IN THE CONTENT AREAS
http://ell.stanford.edu/teaching_resources/ela

Understanding Language, comprised of a core group of educators, focuses on the development of instructional
resources to support teachers and educators across content areas. A primary aim of this work is to develop resources
that support the development of language for all students, including English Language Learners. The site features a
set of lessons that highlight instructional approaches that will support all students, and in particular showcases how to
leverage ELLs' background knowledge and language, to meet the ELA and Literacy CCSS.
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FOUR MYTHS ABOUT THE ELA COMMON-CORE STANDARDS
http://www.edweek.org/tm/articles/2012/07/10/tIn_strasserdobbertin.html!?tkn=SRWFOkZ%2FhojAvTz6K2vS5iUIQ5ho
SPwbIWB&cmp=ENL-TU-NEWS1

This brief article from Education Week features a discussion between National Writing Project teacher-leader Dina
Strasser and educator Cheryl Dobertin. In this discussion, the two educators discuss and demystify some of the
common myths about the ELA and Literacy CCSS.

READWRITETHINK
http://www.readwritethink.org

Read Write Think, a collaborative project between the International Reading Association (IRA) and the National
Council of Teachers of English (NCTE) hosts several online resources that have been aligned to IRA/NCTE Standards
for the English Language Arts, individual state standards, and ELA and Literacy CCSS.

READING ROCKETS: TEACHING READING
http://www.readingrockets.org/teaching/commoncore

Reading Rockets showcases a number of classroom and professional development resources for K-3 teachers.
Resources for teachers include information about the CCSS, literacy implementation, lesson planning, classroom
videos, special topics in reading and writing, and recommended blogs for teachers.
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TEMPLATES

BUILDING BLOCKS OF A STANDARD

This tool is used to organize a teachers’ analysis of grade-level ELA and Literacy CCRS in an instructionally

meaningful way.

LESSON-SIZED LEARNING GOALS AND SUCCESS CRITERIA

This tool is used to record the Learning Goals and Success Criteria of lesson-sized stacks of Building Blocks. Teachers

may choose to use one template per stack or record multiple stacks on the same template.
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Building Blocks of a Standard

Created by CRESST, UCLA, 2014

Name: Grade: Year:

Target and
Anchor
Standards

Relevant
Prior
Knowledge
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Lesson-Sized Learning Goals and Success Criteria

Created by CRESST, UCLA, 2014

Name: Grade: Year: Subject/Period:

Standard:
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