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This evaluation study investigates the impact of the Teach For Armenia program on

teachers, referred to as Teacher-Leaders, and their students. Teach For Armenia, founded in
2013, is part of the Teach For All network and is dedicated to expanding educational
opportunities for children in Armenia by placing exceptional university graduates in
underserved schools to address educational inequity and help break cycles of poverty. This

evaluation was conducted by the National Center for Research on Evaluation, Standards, and

Student Testing (CRESST) in collaboration with Teach For Armenia; this study focuses on Project-

Based Learning (Change-Based Learning), Universal Design for Learning, and Safe Learning
Environment approaches. Using a quasi-experimental design to assess their attitudes and

outcomes, the study evaluates students from 39 Teach For Armenia and 39 comparison schools.

In this Teach For Armenia study, a quasi-experimental design was used to compare
outcomes between schools with Teacher-Leaders (the participant group) and similar schools
without the program (the comparison group), helping to assess the program’s impact on

students and teachers.

A group of teachers was selected as a comparison group to examine the program's
impact on student learning. The comparison group was used in two ways: 1) an overall group
that was compared to the participant group (e.g., Teach For Armenia participants) based on
teaching experience, and 2) within the comparison group, a group loosely matched by teaching

experience at the school level based on the particular content that they teach.

Findings

UCLA's CRESST evaluated the Teach For Armenia program using a mix of methods to
assess its impact. The study aimed to answer key questions about how Teach For Armenia
Teacher-Leaders affect student outcomes and teacher practices and whether communities with
long-term partnerships see different results. The evaluation includes both overall program

effectiveness and areas for improvement.


https://www.teachforarmenia.org/
https://cresst.org/
https://cresst.org/

Data was gathered through student assessments, teacher and student surveys, and
classroom observations to fully understand the program's impact on leadership skills, emotional

regulation, academic performance, and teaching practices.

The findings are summarized below, with full results in the report and appendix.

Content Area Assessment

Teach For Armenia Teacher-Leaders and comparison teachers administered pre- and
post-assessments to their students at the beginning and end of the school year. The assessment
focused on Mathematics content (i.e., courses such as Primary Mathematics and Algebra) and
the Armenian Language. The Teach For Armenia team designed the 15-question grade-level
assessment focused on Bloom's Taxonomy: knowledge-based, application-oriented, and critical
thinking. These assessments were based on the learning outcomes of each grade level. The
assessment included multiple-choice, open-ended, and essay questions. The results show

important findings across different grade levels and subjects.
Mathematics Assessment
Primary Mathematics

The primary mathematics assessments were given to the 4th-grade students. Teach For
Armenia students scored higher on the knowledge-based category pre-assessment and showed
stronger performance than comparison students in the application-oriented category on the
post-assessment. Overall, there were no significant changes in scores between Teach For

Armenia and comparison students from pre- to post-assessment.
Mathematics

The mathematics assessment was administered to 5™ and 6" grade students. For the 5
grade Teach For Armenia students (with no comparison students), there were no significant
changes in scores from pre- to post-assessment. Similarly, no changes were observed between
6t grade Teach For Armenia students and comparison students from pre- to post-assessment.
While no significant change was seen across the assessment, 6" grade comparison students
scored higher overall in the knowledge-based and application-oriented categories on the pre-

assessment.



Algebra

From pre- to post-assessment, 7th grade comparison students outperformed Teach For
Armenia students in the application-oriented and critical-thinking categories. There were no

significant changes in scores from pre- to post-assessment for 8th grade students.
Figure 1

Post- and Pre-Assessments for Grade 7 Algebra
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Armenian Language

Grade 5 Teach For Armenia students' scores significantly increased from pre-to-post-
assessment compared to comparison students, both overall and in the knowledge-based and

application-oriented categories.
Figure 2

Post- and Pre-Assessments for Grade 5 Armenian Language

Percent Correct for Armenian Language Grade 5 Assessment
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Note: Teach For Armenia Pre-assessment n= 29, Post-assessment n=26; Comparison students Pre-assessment n=
49, Post-assessment n=47.

In Grade 7, there was no overall difference in scores between intervention and
comparison students from pre- to post-assessment. However, Teach For Armenia students
showed a significant decline in scores in the application-oriented category from pre- to post-

assessment compared to comparison students.

Grade 8 comparison students' scores significantly increased overall from pre- to post-
assessment compared to the Teach For Armenia students. Both groups' scores increased in the
knowledge-based category; however, comparison students demonstrated significant gains in
this category and the application-oriented category compared to the Teach For Armenia

students. In Grade 9, there were no significant changes in scores from pre- to post-assessment.



Figure 3

Post- and Pre-Assessments for Grade 8 Armenian Language

Percent Correct for Armenian Language Grade 8 Assessment
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In Grade 10, Teach For Armenia students' scores significantly increased in critical
thinking from pre- to post-assessment, whereas comparison students' scores declined in that
category. Teach For Armenia students also showed a significant decrease in scores from pre- to
post-assessment in the knowledge-based category compared to the comparison students.
Students in the comparison showed a significant increase in scores from pre- to post-

assessment in the application-based category compared to Teach For Armenia students.



Figure 4

Post- and Pre-Assessments for Grade 10 Armenian Language
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Differences between Teach For Armenia and comparison students in mathematics and
the Armenian Language from pre- to post-assessment varied across subjects and grade levels.
The results indicated that, at some grade levels, both Teach For Armenia and comparison
students showed increases in scores in the knowledge-based and application-oriented
categories. However, challenges were observed in the critical-thinking category for both groups

at different grade levels.

Classroom Observation
The findings in the classroom observations in fall 2023 and spring 2024 are summarized

below. Observations were made in eight out of nine constructs, including direct instruction,



explicit instruction, additional support, scaffolding, student engagement, checking for
understanding, and safe learning environment. Please note that the ninth construct, Project-
based Learning, was not observed in any classrooms in the fall for both grades and was not
observed in the spring for grades 1-5. The observation protocol was developed with Teach For
Armenia and CRESST.

Classroom Observations grades 1-5

In the fall semester, Teach For Armenia classrooms for grades 1-5 were notably better at
implementing restorative practices and connecting lessons to students' lives. In contrast,
comparison classrooms focused more on using prompts to enhance understanding. In the
spring, Teach For Armenia classrooms were more effective in group work and connecting

lessons to students' lives than comparison classrooms.
Classroom Observations grades 6-11

In the fall semester, both Teach For Armenia and comparison classrooms showed
significant improvement in the construct of additional support, which focused on building prior
knowledge and skills. Comparison classrooms made notable gains in explicit instruction. In the
spring, Teach For Armenia classrooms outperformed comparison classrooms in student

engagement and a safe learning environment.

Teach For Armenia classrooms performed significantly better on construct activities,
focusing on individual activities and building on prior knowledge and skills in the fall.
Comparison classrooms, on the other hand, had significantly stronger performance in the fall
semester on lecturing, building on prior knowledge and skills, using visual aids or hands-on
activities, and using prompts to stimulate conceptual development and understanding. Students

were able to demonstrate mastery through different routes.

A significant difference was found between Teach For Armenia and comparison
classrooms in the spring semester. Teach For Armenia classrooms demonstrated a stronger
performance on individual and independent use, teachers moving from group to group, simple
activities done in a group or pairs, asking students how they were doing, and responding to

students' social-emotional needs than the comparison classrooms.

For grades 6-11, comparison classrooms emphasized explicit instruction, while Teach For
Armenia classrooms improved student engagement and direct instruction, focusing on

individual activities. Comparison classrooms also effectively used visual aids and prompts for



scaffolding, while Teach For Armenia classrooms demonstrated strong responsiveness to

students' social and emotional needs.

Implementation Survey

The Implementation Survey, conducted with Teach For Armenia Teacher-Leaders,
principals, and comparison teachers and principals in fall 2023 and spring 2024, gathered
insights on the program's impact. Developed with Teach For Armenia and CRESST, the survey
focused on Project-based Learning, Universal Design Learning, and Safe Learning Environments.
The results revealed key trends in the effectiveness of the Teach For Armenia program,

particularly in these areas.
Project-Based Learning (PBL)

Both Teach For Armenia principals and Teacher-Leaders reported significant
improvement in students' ability to plan goals, ask questions, conduct research, and identify
trustworthy resources from fall to spring. They also noted increased opportunities for students
to reflect on and improve their learning. Additionally, Teacher-Leaders and principals agreed
that teachers provided age-appropriate resources and allowed students autonomy in their
learning. Teacher-Leaders saw growth in students' ability to identify potential risks in projects
and felt teachers were offering tailored support. They also emphasized the importance of offline
and online resources. No significant change was observed among comparison teachers or

principals regarding PBL practices.
Universal Design for Learning (UDL)

The survey results indicated that the opinions of all teachers and principals in either

group did not change from the fall to spring survey.
Safe Learning Environment

The survey results indicated that most teachers and principals in both groups had
unchanged opinions from fall to spring. However, Teach For Armenia Teacher-Leaders saw a
significant improvement in students feeling safe expressing their feelings in the classroom, while

comparison teachers’ views stayed the same.

Overall, the results highlight that the Teach For Armenia program has positively
impacted active learning, student engagement in PBL, and creating a safe, inclusive
environment. However, there is still room for growth in Universal Design for Learning (UDL) and

adapting activities to support diverse learners.



Student Leadership and Career Efficacy Survey

The Student Leadership and Career Efficacy Survey was developed in partnership
between Teach For Armenia and the CRESST evaluation team, and CRESST developed the career
efficacy survey items. The Leadership Framework focuses on leadership skills and encompasses
five domains: build relationships, co-create shared vision, co-create action plans, take collective
action, reflect and grow — each containing key competencies. The career efficacy scale was
developed and utilized in a prior CRESST teacher education program evaluation (CRESST, 2016).
The survey assesses these five domains using age-appropriate questions tailored to each
student’s grade level.

The key findings from the Grades 3-6 and 7-11 Student Leadership and Career Efficacy
Surveys show key trends in student leadership development, socio-emotional management, and
community involvement. The results below indicate that the Teach For Armenia students
experienced a significant change in opinion from fall to spring than comparison students on the
respective survey items.

From fall to spring, the Grade 3-6 Teach For Armenia students had higher response rates
than comparison students in building relationships, co-creating visions and action plans, taking
collective action, and reflecting and growing. They also showed improved emotional regulation,

confidence in creating change, and collaboration on team projects.

For Grades 7-11, Teach For Armenia students saw significant growth in managing
emotions, fostering open discussions, and believing in their ability to bring change to their
community. However, comparison students improved more in managing behavior when upset.
Teach For Armenia students also showed increased confidence in setting goals, collaborating,

and measuring progress in their communities.

In the Reflect and Grow domain, Teach For Armenia students showed significant
improvement from fall to spring in their use of various methods to track their academic
progress and leadership growth. They regularly reflect with their peers about their results and
the ease with which they can identify the factors contributing to their success compared to their
peers in the comparison group. Comparison students’ opinions also increased in considering

past experiences when setting their learning goals compared to Teach For Armenia students.

The findings suggest that the Teach For Armenia program has successfully fostered
leadership, emotional regulation, and collaboration, enhancing self-awareness and community

involvement across all grades.



The findings across multiple data sources (student assessments and surveys, educator
surveys, classroom observations) demonstrate that Teach For Armenia has strongly impacted
both students and educators, particularly in leadership development, classroom engagement,

and fostering a supportive learning environment.

In content assessments, Teach For Armenia excelled in improving the academic
performance of younger students in the Armenian Language, with Grade 5 students
outperforming their peers. Although older students faced challenges in critical thinking tasks,
progress was made, especially with Grade 10 students. This suggests that the program is
particularly effective in strengthening foundational skills in younger grades, with more work

needed to enhance critical thinking in older students.

Classroom observations highlighted Teach For Armenia's strength in promoting group
work and connecting lessons to students' lives, while comparison classrooms focused more on
explicit instruction. Teach For Armenia’s emphasis on student engagement and restorative
practices supported social-emotional learning and academic growth, reflecting the program's

holistic approach.

The Implementation Surveys showed the positive effects of Project-Based Learning
(PBL), where students actively participated in planning, researching, and presenting. While
Universal Design for Learning (UDL) practices remained unchanged, intervention schools made

significant strides in creating a Safe Learning Environment.

The Student Leadership and Career Efficacy Surveys successfully developed student
leadership and emotional intelligence. Teach For Armenia students showed significant
improvement in managing emotions, setting goals, contributing to their communities, and

fostering a growth mindset and leadership skills.

Teach For Armenia has made great strides in academic achievement, leadership
development, and emotional well-being. While there is room for growth in UDL practices and
critical thinking in upper grades, the program's strengths in engaging classrooms, leadership,

and creating a safe learning environment point to a bright future for students.
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